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ABSTRACT

This study aims to determine the relationship between emotional intelligence and self-regulated
learning of students in biology subjects in class XI MIPA SMA Negeri 1 Tasikmalaya. The research
method used is a correlation. The population in this study was the entire class XI MIPA SMA Negeri 1
Tasikmalaya, amounting to 272 students. The research sample was taken using a purposive sampling
technique as many as two classes, namely class XI MIPA 6 and XI MIPA 7 with 39 students who filled
out the guestionnaire. The data analysis technigue used is a simple correlation test. The results of the
study showed that there was a relationship between emotional intelligence and students' self-
regulated learning. For the relationship between emotional intelligence and self-regulated learning, R
is 0.568, which means it has a moderate level of relationship. The coefficient of determination of the
emotional intelligence variable on the self-regulated learning variable is R2, which is 0.322, which
means that the emotional intelligence variable contributes 32.3% to the self-regulated learning of
students. Method, one of them by counseling approach of Cognitive Behaviour Therapy (CBT) using
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guided imagery technique.

INTRODUCTION

The old paradigm in the learning process that only
concerned with cognitive aspects such as the level of
intellectual intelligence must be changed (Blackmore et al,
2021; Higgins et al, 2021; Hong et al,, 2021; Lim & Yeo,
2021; Solichin et al,, 2021). This is because not all students
who have good academic scores are said to be successful in
the learning process (Ho et al, 2022; Yen, Tu, et al,, 2021;
Zhou et al, 2021). Every student in him has three kinds of
intelligence that can be used properly if managed optimally
(Labola, 2018; Al Mulhim, 2020; Cui, 2021; Yezkeskin,
et al,, 2021). The intelligence in question is Intelligence
Quotient (IQ), Emotional Quotient (EQ), and Spiritual
Quotient (SQ). According to Labola (2018:42) states that
emotional intelligence (EQ) plays a very important role in
managing students' thinking. Emotional intelligence is also
related to spiritual intelligence (SQ) which is an important
component for humans as the basis for human behavior.
Likewise, intellectual intelligence (1Q) has always been the
main factor to regulate students in their reasoning abilities.
Intellectual intelligence possessed by a teenager is
predicted to make him successful in the academic world,
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but not necessarily the teenager can control himself and
regulate his emotions in optimizing all the potential that
exists within him (Labola, 2018; Blackmore et al., 2021;
Higgins et al. al, 2021; Lim & Yeo, 2021; Manganello et al.,
2021; Solichin et al,, 2021; Yen, Tu, et al., 2021). Based on
this, it means that this intellectual intelligence cannot stand
alone and must be accompanied by other intelligences.

The contributor to individual success is not only
intellectual intelligence, most of which comes from other
factors, one of which is emotional intelligence (Al Mulhim,
2020; Cui, 2021a; Higgins et al, 2021). Along with the
development of various studies, at this time many
researchers reveal that intellectual intelligence (1Q) plays a
very small role in one's learning achievement. In line with
what Golemanm]zo:ﬂ] said, the highest 1Q contributes
approximately 20% to the factors that determine success,
the other 80% are other factors that determine success in
life. One of the strengths of other factors is emotional
intelligence or Emotional Quotient (EQ).

The term emotional intelligence was first used
Salovey and Mayer in 1990 (Schutte et al, 1998; Higgins et
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al, 2021; Hong et al, 2021; Manganello et al, 2021; Solichin
etal, 2021; Yen, Tu, et al, 2021). Emotional intelligence is
part of social intelligence in the form of the ability to
manage emotions that exist in oneself and others, and also
in the form of the ability to be able to use the information
obtained to guide someone to think and act (Salovey &
Mayer (in Nabiila & Faisal Mustofa, 2020: 11)). Students
who have emotional intelligence in themselves can know
their strengths and weaknesses so that they can optimize
their strengths and minimize their weaknesses through
independent learning or self-regulated learning (Cui,
2021a; Ho et al., 2022; Manganello etal., 2021; Tran, 2021).

Self-regulated learning is a person's ability to be able to
plan, monitor, control, and evaluate oneself in a learning
process that is oriented towards achieving the expected
learning goals (Sari et al, 2017: 28). A student can plan
their learning according to them to achieve the learning
objectives that have been set previously. Learners are
described as individuals who can regulate themselves
actively in terms of metacognitive, motivation, and
behavior in the learning process (Zimmerman, 1989:329;
Cheng, 2011:2). While Pintrich & Groot (1990:33) state that
self-regulated learning is a way of actively learning
students as individuals to achieve academic goals by
controlling behavior, motivating themselves, and using
their cognitive abilities in learning. In the process of
independent learning, students must set the goals of their
learning. According to (Mustofa et al, 2019:647) self-
regulated learning is a person's ability to be able to
monitor, control, evaluate, and re-implement the plans that
have been made to achieve success in the learning process.
Based on this description, it can be concluded that self-
regulated learning is a process in which students actively
regulate their learning by involving aspects of cognition,
motivation, and controlling their behavior such as planning,
monitoring, controlling, and evaluating themselves to
achieve the expected learning objectives. These goals can
be academic goals or socio-emotional goals.

Based on the results of observations from October to
November 2020 in class XI MIPA at SMA Negeri 1
Tasikmalaya that learning activities in class are not optimal.
When learning takes place online, especially during biology
subjects, according to observations, most of the students do
not follow the lesson well. Students never prepare
themselves like reading the material to be studied. So that
when the learning process takes place students do not have
the provisions to take part in biology learning. If the
teacher does not remind to study the material first, the
students will not learn it. In addition, there are not a few
students who are often late in collecting assignments, and it
is not uncommon for some students to not collect
assignments at all. There are also those who pile up their
tasks so that they will run out at the end. This is not in line
with the self-regulated learning component, namely self-
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regulation which includes student management and efforts
to control and regulate academic tasks. So it can be
estimated that these problems occur because of the lack of
contribution of self-regulated learning in the learning
process of students.

The problems related to self-regulated learning above
are thought to occur because the level of emotional
intelligence of these students is low. Where this relates to
all indicators of emotional intelligence, namely appraisal &
expression of emotion (emotional assessment and
expression), regulation of emotion, and utilization of
emotion. Based on the description above, it is suspected
that there is a relationship between emotional intelligence
and self-regulated learning, the authors formulate the
problem as follows: "Is there a relationship between
emotional intelligence and self-regulated learning in
biology subjects in class XI MIPA SMA Negeri 1 Tasikmalaya
for the academic year 2020/2021?". This study aims to
determine the relationship between emotional intelligence
and self-regulated learning of students in biology subjects
in class XI MIPA SMA Negeri 1 Tasikmalaya.

METHODS

This study was conducted at SMA Negeri 1 Tasikmalaya
from November 2020 to September 2021. The type of
research used in this study was correlational quantitative
research. The variables in this study consisted of the
dependent variable, namely self-regulated learning, and the
independent variable, namely emotional intelligence. The
population in this study was all class XI MIPA SMA Negeri 1
Tasikmalaya with a total of 272 students. The sample in
this study was taken by purposive sampling technique,
namely class XI MIPA 6 and XI MIPA 7.

The data collection technique used in this research is
non-test in the form of a questionnaire. The instrument
used in this study consisted of two validated instruments.
The first instrument is an emotional intelligence
questionnaire using The Schutte Self Report Emotional
Intelligence (SSEIT) which consists of 27 statements. The
second instrument is self-regulated learning questionnaire
using a validated instrument from Pitrinch & Groot (1990)
which consists of two sub-chapters, namely cognitive
strategy used and self-regulation, and consists of 20
statements. Each statement is filled oElsing a Likert scale
of one to four with details strongly agree (4), agree (3),
disagree (2), and strongly disagree (1). The data analysis
technique used is a bivariate correlation regression test.
Before the data was tested with the bivariate correlation
regression test, the analysis prerequisites were tested,
namely the normality test and linearity test.
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RESULTS AND DISCUSSIONS

Hypothesis testing was conducted to determine whether
there was a relationship between emotional intelligence

Mustofa et al.

and self-regulated learning by using a bivariate correlation
regression test using SPSS version 26 for window.

Table 1. Summary of Regression Results of Emotional Intelligence Bivariate Correlation with Self-Regulated Learning

Model Summary

Change Statistics

Std. Error of the
L o R = S e Estimate R Square Change  F Change dfl df2 Sig. F Change
1 0,568 0322 0,304 3,266 0,322 17,600 1 37 0,0001
a. Predictors: (Constant), Emotional intelligence
Table 2. Summary of Emotional Intelligence t Test with ERegulated Learning
Coefficients
Model Unstandardized Coefficients Standardized Coefficients i sig.
B Std. Error Beta
1 (Constant) 22751 8,607 2,643 0,012
Emotional 0,383 0,091 0,568 4,195 0,0001
intelligence

a. Dependent Variable: Self-Regulated Learning

Based on (table 1), a significance value of 0.0001
means that there is a relationship between emotional
intelligence and self-regulated learning. In addition, the
correlation coefficient R is 0.568, which means that the
strength of the relationship is in the medium category. The
coefficient of determination R2 is 0.322 or 32.2%. This
shows that the emotional intelligence variable contributes
32.2% to students’ self-regulated learning while the
remaining 67.8% is another variable not examined in this
study.

Based on (table 2), it can be seen that the regression
equation Y = a+bx. The value of a is 22,751 the value of b is
0,383. So, that the regression equation obtained is ¥ =
22,751 + 0,383x. In addition to the regression equation,
table 2 also shows that the relationship between emotional
intelligence and self-regulated learning is positive as shown
(in Figure 1).
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Figure 1. Emotional Intelligence Scatterplot Graph with
Self-Regulated Learning
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Based on the scatterplot graph in Figure 1, it can be
seen that there is a linearity line pattern between
emotional intelligence and self-regulated learning. The
scatter plot graph shows the error value or deviation from
a linear relationship. The straight-line pattern that occurs is
from the bottom left to the top right, this shows a positive
linear relationship between emotional intelligence
variables (X) and self-regulated learning (Y).

Based on research that has been conducted in class XI
MIPA 6 and XI MIPA 7 SMA Negeri 1 Tasikmalaya, data on
emotional intelligence was obtained with self-regulated
learning. The data was tested by the Pearson bivariate
correlation test with the help of SPSS version 26 software
for windows. Based on the results of the regression analysis
of the correlation between emotional intelligence and self-
regulated learning, a significance value of 0.0001 means
that there is a relationship between emotional intelligence
and self-regulated learning.

Based on the results of the simple correlation test, it is
known that the value of the coefficient/relationship R is
0.568 which indicates that emotional intelligence and self-
regulated learning of students have a moderate
relationship. Based on the results of the regression test, the
coefficient of determination R2 was 0.322 or 32.2%. This
shows that the emotional intelligence variable contributes
32.2% to students' self-regulated learning, while the
remaining 67.8% is another variable not examined in this
study. Meanwhile, to know the results of each indicator of
each variable canbe seen in (Figures 2 and 3).
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Figure 2. Average and Percentage of Students' Emotional
Intelligence Questionnaire Scores on Each SSEIT
Indicator Class XI MIPA 6 and 7 SMA Negeri 1
Tasikmalaya

Based on the (Figure 2) presents a list of total scores
per indicator on emotional intelligence. Based on the figure,
it can be seen that the highest score of emotional
intelligence is found in the third indicator, namely
utilization of emotion with an average score of 3.58 and a
percentage score of 89.47% based on the overall average
per indicator. While the lowest score is found in the first
indicator, namely appraisal and expression of emotion
(assessment and expression of emotions) with an average
score of 3.46 and a percentage score of 86.47% based on
the overall average per indicator.

Cognitive  Self Regulation
Strategy Use
= Averages = Percentaces

Figure 3. Average and Percentage Scores of Students' Self-
Regulated Learning Questionnaires on Each SRL
Indicator Class XI MIPA 6 and 7 SMA Negeri 1
Tasikmalaya

Based on the (Figure 3) presents a list of the total
scores per part in self-regulated learning. Based on the
figure, it can be seen that the highest score for self-
regulated learning is in the cognitive strategy use section
with an average score of 3.02 and a percentage score of
75.59%. While the lowest score is in the self-regulation
section with an average score of 2.81 and a percentage
score of 70.35%.
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In this study, the coefficient value/R relationship was
0.568 which indicated that emotional intelligence with self-
regulated learning of students had a moderate relationship.
This is in line with the research conducted by Sari et al.
(2017) where the results of the partial correlation test
between emotional intelligence and self-regulated learning
state that there is a relationship with the correlation
coefficient in the medium category. Furthermore, research
conducted by Ramdaniar & Rosiana (2018) states that
there is a positive relationship between emotional
intelligence and self-regulated learning with an R
correlation value of 0.764 which is included in the category
of strong correlation. Meanwhile, in the research conducted
by Nabiila & Romy Faisal Mustofa (2020), there is a
relationship between emotional intelligence and self-
regulated learning but with a correlation coefficient or R-
value which is in the low category.

Emotional intelligence plays an important role in
increasing self-regulated learning. Emotional intelligence,
of which is marked by positive emotions in him which can
help increase self-regulated learning (Drigas et al, 2021;
Pérez-Fernandez et al, 2021; Shafait, Khan, Bilan, et al,,
2021; Shafait, Khan, Sahibzada, et al., 2021; Sukenti et al.,
2021). Researchers assume that positive emotions will
increase students’ self-regulated learning while negative
emotions facilitate dependence on external guidance (Cui,
2021b; Goh & Kim, 2021; Gunasekera et al., 2021; Ozer et
al., 2008; Warrier et al, 2021). Students' emotions can
affect self-regulated learning and will subsequently affect
the final achievement of the student's learning process. In
particular, positive emotions of students affect academic
study timings and personal summary of subject matter,
positive emotions also have positive effects on the
evaluation of students' learning and performance and
strategic preparation for exams (Mega et al., 2014; Gomes
da Costaetal.,,2021; Supramaniam & Singaravelloo, 2021).

Based on the explanation above, it can be concluded
that there is a relationship between emotional intelligence
and self-regulated learning of students with the direction of
the relationship being positive. This positive relationship
means that students who have good emotional intelligence
will have good self-regulated learning as well. The
correlation coefficient obtained in this study is 0.568 which
indicates the level of the relationship is in the medium
category. Furthermore, there is a contribution of 32.2% of
emotional intelligence to self-regulated learning while the
remaining 67.8% are other variables not examined in this
study such as social support, learning motivation,
individual, behavior, and environment.

CONCLUSIONS

Based on the research and data processing that has been
done, it can be concluded that there is a relationship
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between emotional intelligence and self-regulated learning
in class XI MIPA at SMA Negeri 1 Tasikmalaya. The
correlation coefficient value obtained (R) is 0.568 and is
included in the category of moderate correlation. The
coefficient of determination of the emotional intelligence
variable on the self-regulated learning variable is R2, which
is 0.322, which means that the emotional intelligence
variable contributes 32.2% to the students’ self-regulated
learning. It is recommended that further research on other
unexamined variables that can contribute to self-regulated
learning such as social support, learning motivation,
individual, behavior, and environmental variables for self-
regulated learning and it is recommended that further
research on the contribution of emotional intelligence to
self-esteem is recommended. regulated learning of students
in learning biology.

Author's Contributions

All team members contributed equally in the writing of this
article. They carry out collaborative activities according to
the tasks and functions that have been mutually agreed
upon, from research planning to writing articles for
journals.

Conflict of Interest

All authors in this manuscript have no conflict of interest.
All team members work professionally according to their
expertise.

REFERENCES

Al Mulhim, E. N. (2020). Flipped Learning, Self-Regulated Learning
and Learning Retention of Students with Internal /External
Locus of Control. International Journal of Instruction, 14(1),
827-846. https://doi.org/10.29333/1]1.2021.14150A

Blackmore, C., Vitali, ., Ainscough, L., Langfield, T., & Colthorpe, K.
(2021). A Review of Self-Regulated Learning and Self-
Efficacy: The Key to Tertiary Transition in Science,
Technology, neering and Mathematics (STEM).
International Journal of Higher Education, 10(3), 169.
httﬁ/doi‘org/10.5430;'1'jhc.v10113|116’-]

Cheng, C. (2011). The role of self-regulated learning in enhancing
learning performance. 6(1), 1-16.

Cui, Y. (2021a). Self-efficacy for self-regulated learning and
chinese students’ intention to use cm:e learning in covid-
19: A moderated mediation model. International Journal of
Information and Education Technology, 11(11), 532-537.
https:{/dm‘gflﬂ.lSl?S{ijict.ZDZl.ll.ll‘1561

Cui, Y. (2021b). The role of emotional intelligence in workplace
transparency and open communication. Aggression and
ent Behavior, 101602,
https://doi.org/10.1016/j.avb.2021.10 1602

Drigas, A, Papoutsi, C, & Skianis, C. (2021). Metacognitive and
Metaemotional Training Strategies through the Nine-layer
Pyramid Model of Emotional Intelligence. International

DOI: https:/ /doi.org/10.29103 fijevs.v4il.6819

Mustofa et al.

Journal of Recent Contributions from Engineering, Science &
IT (IJES), 9(4). SB-Tglt[ps:Ndoj.org;‘10.399 1/ijes.v9i4.26189

Goh, E, & Kim, H. ]. (2021). Emotional Intelligence as a Predictor
of Academic Performance in Hospitality Higher Education.
Jourimf Hospitality and Tourism Education, 33(2), 140~
146. hitps://doi.org/10.1080,/10963758.2020.1791140

Goleman, D. (2020). Emotional Intelligence. PT Gramedia Pustaka
Utama.

Gomes da Costa, M., Pinto, L. H,, Martins, H., & Vieira, D. A. (2021).
Developing psychological capital and emotional
intelligence in higher education: A field experiment with
economics and management students. International
axrnm of Management Education, 19(3), 100516.
https://doi.org/10.1016/j.ijme.2021.100516 5

Gunasekera, G, Liyanagamage, N., & Fernando, M. (2021). The role
of emotional intelligence in student-supervisor
relationships: Implications on the psychological safety of
doctoral students. International Journal of Management
aumn'on, 19(2),100491.

https://doi.org/10.1016/j.ijme.2021.100491

Higgins, N. L., Frankland, 5., & Rathner, ]. A. m21]. Self-Regulated
Learning in Undergraduate Science. International Journal
of Innovation in Science and Mathematics Education, 29(1),
58-70. https:/ /doi.org/10.30722/1ISME.29.01.005

Ho, H.N. |, Liang, ]. C., & Tsai, C. C. (2022). The Interrelationship
Among High School Students’ Conceptions of En‘mg
Science, Self-Regulated Learning Science, and Science
Learning Self-Efficacy. Intemonaf Journal of Science and
Mathematics Education, 20(5), 943-962.
https://doi.org/10.1007 /510763 -021-10205-x

Hong, ]. C., Lee, Y. F, & Ye, ]. H. (2021). Procrastination predicts
online self-regulated learning and online learning
ineffectiveness during the coronavirus lockdown.
Personality and Individual Differences, 174,11067 3.
https://doi.or| .1016fj.paid.2021.110673

Labola, Y. A. (2018). Perpaduan Kecerdasan Intelektual (1Q),
EmosioEQ] dan Spiritual (SQ) Kunci Sukses bagi
Remaja. Share : Social Work Journal, 8(1), 39.
https://doi.org/10.24198 /share.v8i1.16168

Lim, 5. L., & Yeo, K. ]. (2021). A systematic review of the
relationship he[wemo[iva[ional constructs and self-
regulated learning. International Journal of Evaluation and
Research in Education, 10(1), 330-335.
https://doi.org/10.11591/IJERE.V1011.21006

Manganello, F.,, Pozzi, F, Passarelli, M, Persico, D., & Dagnino, F. M.
(2021). A dashboard to monitor self-regulated learning
aviours in online professional development.
International Journal of Distance Education Technologies,
19(1), 18-34. https://doi.org/10.4018/]]DET.2021010102

Mega, C, Ronconi, L., & De Beni, R. (2014). What makes a good
student? How emotions, self-regulated learning,
motivation contribute to academic Achievement. Journal of
Educational Psychology, 106(1), 121-131.
https://doi.org/10.1037 /a0033546

Mustofa, R. F, Nabiila, A, & Suharsono, S. (2019). Correlation of
Learning Motivation with ERegula[ed Learning at SMA
Negeri 1 Tasikmalaya City. International Journal for

E-ISSN 2684-6950 | Page 68




International Journal for Educational and Vocational Studies, Vol. 4, No. 1 (2022): 64-69

Educational and Vocational Studies, 1(6), 647-650.
https:f,fdoiorgfl[].Zg1[]3{ijev5.v1i50

Nabiila, A., & Faisal Mustofa, R. (2020). Korelasi Antara
Kecerdasan Emosional Dengan Self Regulated Learning Di
SMA Negeri 1 Kota Tasikmalaya. Bioedukasi, May, 10-17.
https:g‘f’doi‘org,’10.24127{'biocdukﬁlil.2816

Ozer, A, Dede, N, & Yildirim, O. (2008). The effect of emotional
lligem:e on job satisfaction: A case study in education.
8th International Scientific Conference on Modern
Management of Mine Producing, Geology and
Environmental Protection, SGEM 2008, 2(5), 667@.

Pekrun, R., Frenzel, A. C, Goetz, T., & Perry, R. P. (2007). The
Control-Value Theory of Achievement Emotions. An
Integrative Approach to Emotions in Education. Emotion
in Education, 13-36. https://doi.org/10.1016/B978-
012372545-5/50003-4

Pérez-Fernandez, A, Ferndndez-Berrocal, P., & Gutiérrez-Cobo, M.
]. (2021). The Relationship Between Emotional I@gence
and Diabetes Management: A Systematic Review. Frontiers
in Psychology, 12(1),1-21.
https://doi‘org/10.3389/l"p.2021.7543 62

Pintrich, P. R, & Groot, E.V. De. (1990). Motivational and self-
regulated learning components of classroom. Journal of
Educational Psychology, 82 ( 3-40.

Ramdaniar, S., & Rosiana, D. (2018). Hubungan Antara Kecerdasan
Emosi Dengan Self Regulated Learning Siswa Kelas X1 SMA
Langlangbuana Bandung. Jurnal Prosiding Psikologi, 4(2),
El-466.
http://karyailmiah.unisba.ac.id/index.php/ psikologi/article /view
F]Ic/lm,fpdf

Salovey, P., & John D. Mayer. (1990). Emotional intelligence.
gination, cognition and personality. 9(3),185-211.
http://dmcodyssey.org/wp-
content/uploads/20 13/[]9/EMD'I'[DNAL-I]‘@.LIGENCE-S.de

Sari, A. P, Machmuroch, & Astriana, S. (2017). Hubungan Antara
Kecerdasan Emosi Dan Dukungan Sosial Orangtua Dengan
Self Regulated Learning Siswa Kelas XII Di SMA Batik 1
akar[a.]urnal Wacana Psikologi., 9(1), 28-38.
jurnalwacana.psikologi.fk.uns.acid/ind ex.php /wacana/article/do
wrnload,/102/102%0A%0A

Schutte, N. 5., Malouff, ]. M., Hall, L. Eaggerty, D.]. Cooper,].T.,
Golden, C.], & Dornheim, L. (1998). Development and
validation of a measure of emotional intelligence.
Personality and Individual Differences, 25(2), 167-177.
https://doi.org/10.1016,/50191-8869(98)00001-4

Shafait, Z.,, Khan, M. A, Bilan, Y, & Oldh, ]. (2021). Modeling the
mediating roles of self-directed learning and knowledge
management processes between emotional intelligence
and learning outcomes in higher education. PLoS ONE,
16(7 July), e0255177.
https://doi.org/10.1371 fjournal pone.0255177

DOI: https:/ /doi.org/10.29103 fijevs.v4il.6819

Mustofa et al.

Shafait, Z, Khan, M. A., Sahibzada, U. F., Dacko-Pikiewicz, Z., &
Popp, ]. (2021). An assessment of students’ emotional
intelligence, learning outcomes, and academic efficacy: A
correlational study in higher education. PLoS ONE, 16(8
ust], e0255428.
https://doi.org/10.1371 /journal.pone.0255428

Solichin, M. M., Muhlis, A., & Ferdiant, A. G.(2021). Learning
motivation as intervening in the influence of social support
and self regulated learning on learning outcome.
International Journal of Instruction, 14(3), 945-964.
https://dol.org/10.29333/iji.2021.14355a

Sukenti, D, Tambak, S., & Siregar, E. (2021). Learning Assessment
for Madrasah Teacher: Streening Islamic Psychosocial
and Emotional Intelligence. AL-ISHLAH: Jurnal Pendidikan,
13(1), 725-740. https://doi.org/10.35445/alishlah.v13i1.552

Supramaniam, S., & Singaravelloo, K. (2021). Impact of emotional
intelligence on organisational performance: an analysis in
the Malan public administration. Administrative
Scienc (3), 76. https://doi.org/10.3390/ ADMSCI 11030076

Tran, T.T. M. (2021). Use of Self-regulated Leamir@u-ategies in
Paragraph Writing at Van Lang University. International
Journal of TESOL & Education, 1(3), 1-13. http://i-
jte.org/index.php/journal /article/view,/80

Warrier, U, John, M., & Warrier, S. (2021). Leveraging Emotional
Intelligence Competencies for Sustainable Development of
Higher Education Inm,ltions inthe New Normal. FIIB
Business Review, 10(1), 62-73.
https://doi.org/10.1177/2319714521992032

Yen, C. ], Ozkeskin, E. E, Tankari, M., Tu, C. H., Harati, H., & Sujo-
Montes, L. (2021). Online accelerated learning experiences
and self-lmlated learning skills among undergraduate
students. International Journal of Online Pedagogy and
Course Design, 11(3),17-35.
hitps://doi.org/10.4018/1J0PCD.2021070102

Yen, C.], Tu, C. H,, Ozkeskin, E. E., & Sujo-Montes, L. E. (2021). Self-
regulated learning skills as the predictors for the positive
perception o online accelerated instruction learning
experiences. International Journal of Innovation and
Learning, 29(2), 129-153.

ps://doi.org/10.1504/1]IL.2021.112997

Zhou, X, Chai, C. §, Jong, M. 8. Y, & Xiong, X.B. (2021). Does
Relatedness Matter for Online Self-regulated Learning to
Promote Perceived Learning Gai:zand Satisfaction? Asia-
Pacific Education Researcher, 30(3), 205-215.

1 https://doi.org/10.1007 /s40299-021-00579-5

Zimmerman, B. ]. (1989). A Social Cognitive View of Self-Regulated
Academic Learning. Journal of Educational Psychology,
81(3), 329-339. https://doi.org/10.1037/0022-0663.81.3.329

E-ISSN 2684-6950 | Page 69




Relationship between emotional intelligence and self-regulated
learning of students in Biology subjects

ORIGINALITY REPORT

13, 10, 5 3

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

doi.org

Internet Source

<1%

Alifiana Mareta, Cholis Sa'dijah, Tjang Daniel
Chandra. "Analisis Kesalahan Siswa SMA
dalam Menyelesaikan Soal Cerita Materi
Matriks", Jurnal Cendekia : Jurnal Pendidikan
Matematika, 2021

Publication

<1%

Javed Igbal, Xie Yi, Muhammad Azeem Ashraf,
Ruihua Chen, Jin Ning, Shahnaz Perveen,
Zahid Imran. "How curriculum delivery
translates into entrepreneurial skills: The
mediating role of knowledge of information
and communication technology", PLOS ONE,
2022

Publication

<1%

Juan Huang, Larry Prochner. "Chinese
Parenting Styles and Children's Self-Regulated
Learning", Journal of Research in Childhood
Education, 2003

Publication

<1%



o

www.journals.elsevier.com

Internet Source

<1%

H Submitted to The University of the West of <1
%

Scotland
Student Paper
Submitted to University College Birmingham

Student Paper y g g <1 %

B Submitted to University of Strathclyde <1
Student Paper %
api.openalex.or

n IntErnetEource g <1 %
www.ijlter.or

Internethurce g <1 %
www.richtmann.or

Internet Source g <1 %
www.scribd.com

Internet Source <1 %
www.springerprofessional.de

InternetSoEzce g p <1 %
Submitted to ICL Education Grou

Student Paper p <1 %
e-journal.unipma.ac.id

IntélrnetSource p <1 %

—
(@)

Submitted to University of Bristol



Student Paper

<1
Virginia Deborah Elaine Welter, Lukas <'I
. . %
Bernhard Becker, Jorg Grol3schedl. "Helping
Learners Become Their Own Teachers: The
Beneficial Impact of Trained Concept-
Mapping-Strategy Use on Metacognitive
Regulation in Learning", Education Sciences,
2022
Publication
drum.lib.umd.edu
Internet Source <1 %
katalog.hfmdd.de
Internet Sogurce <1 %
www.hltmag.co.uk
Internet Source g <1 %
Submlt.ted to Bolton Institute of Higher <1 o
Education
Student Paper
Rahmad Hidayat. "Implementasi model <1
: o . %
integrasi bimbingan dan konseling dalam
pendidikan dan penerapannya di sekolah dan
madrasah", Jurnal Konseling dan Pendidikan,
2021
Publication
Submitted to Universitas Airlangga
Student Paper gg <1 %



acikerisim.iku.edu.tr

Internet Source <1 %
docplayer.com.br

Interngt)SOL}/rce <1 %
www.neliti.com

Internet Source <1 %
brage.bibsys.no

Intern§tSource y <1 %

ermanistik.uni-wuppertal.de

%ternetSource pp <1 %
stieamkop.ac.id

InternetSourcep <1 %

Chrisanta Kezia Yemima, Suci Prasasti, <1 y
Usmani Haryanti. "PENGARUH LAYANAN ’
BIMBINGAN KELOMPOK TEKNIK ROLE
PLAYING TERHADAP PENINGKATAN SELF
CONTROL SISWA ERA PANDEMI COVID-19",
Consilia : Jurnal llmiah Bimbingan dan
Konseling, 2022
Publication

Submitted to Manchester Metropolitan <1 o
University °
Student Paper
bpspsychub.onlinelibrary.wiley.com

IntErnESc}erce y y <1 %




WWW.repository.cam.ac.uk
InternetSourE)e y <1 %
123dok.com
Internet Source <1 %
Margaret Mases, Claudia A.F. Wascher. " <1 o
Assessing cats' () sensitivity to human °
pointing gestures ", Cold Spring Harbor
Laboratory, 2022
Publication
id.123dok.com
Internet Source <1 %
www.ucviden.dk
Internet Source <1 %
eprints.uns.ac.id:443
IntI:e)rnetSource <1 %
jased.net
JInternetSource <1 %
Claudia Behrens, DIANA H. DOLMANS, <1 o
GERARD J. GORMLEY, Erik Driessen. "Exploring ’
undergraduate students achievement
emotions during ward round simulation: A
mixed method study", Research Square
Platform LLC, 2019
Publication
Submitted to The Hong Kong Institute of <1 o
0

Education



Student Paper

T hep-com.en <1y
aome com <T«
oRIos o <1y
Sl ebsco.com <1y
Jeanacid <T«
nioenatricaorg <1y
mmégcha'donetSkua <1 o
|\r/w\:(\e/r\:]\é\t/.S[)ru1ricterariset.com <1 o
loanna Farsari. "Pedagogy for sustainable <1 o

tourism: reflections on the curriculum space
of a master programme in Sweden", Journal
of Teaching in Travel & Tourism, 2021

Publication




Exclude quotes Off Exclude matches Off
Exclude bibliography Off



