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Enclosure 1 Participant Consent & Release Form for Participant 
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Enclosure 2 Transcript Interview Data 

 

I: Well, it means that there is a response from the students here. So, what can 

Mr. X conclude from the response? 

 

P: It is difficult if there is instruction from me, it is still digested, so I have to 

give double instructions. Starting from wrote it on the board until explained it 

orally, even if there are some students who still do not understand,  so I gave 

them the instructions one by one, “you should be like this” and giving clear 

instructions. 

 

(Audio recording participant’s interview, 6th March 2019, Author’s translation) 

 

I: This is the last question about instructing, what did you see from the students 

after giving instructing? What the benefits did you see? 

 

P: well, if I give them double instructing through oral and written instruction, 

the result Alhamdulillah good. Although at the first time after I gave them 

double instruction, there are some students who still misunderstand with the 

instruction. But after I repeat it two to three times, Alhamdulillah finally they 

got it. And after this, when I gave the assignment with the same model, surely 

the result is not much different. And that’s the benefit. 

 

     (Audio recording participant’s interview, 6th March 2019, Author’s translation) 

 

I: the next question is about explaining. Well, surely there is explaining step, 

and how did Mr. X explain? 

 

P: is it the way how I explain? 

 

I: yes, of course. 

 

P: I explained according to the contents of the material. Sometimes I cannot 

motionless, I like stand up and not sit down, and it can make the students more 

engage to the lesson. Sometimes, when I speak too fast, the student asked me 

to re explain the material. The standard of my explanation is the textbooks, 

but I also confused whether it is student center or teacher center. And then, 



36 

 

 
 

because there is no projector, so I don't really use it at all times, sometime I 

used my phone or laptop to give video example and explain it. But usually, I 

only used whiteboard, black book, and visual aids such as picture to explain 

the video. So, that’s all the way I explain when I was teaching. 

 

(Audio recording participant’s interview, 6th March 2019, Author’s translation) 

 

I: Okay, Mr. X did you find challenges in giving questioning stage? 

 

P: At the first, I tried to use English and the challenge here is the students’ 

response in not maximum. But when I used Indonesian the response is 

Alhamdulillah good. There are no many challenges in this stage, because it 

just giving questions. 

 

I: May be, is it most likely repeating? 

 

P: yes, each class has the same challenge like that. 

 

     (Audio recording participant’s interview, 6th March 2019, Author’s translation) 
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Enclosure 3 Transcript Video Recording Data 

 

T: if it is from 00 until 12 o’clock, it means included to? A.m. Are you 

confused?  Or you are not dizzy at all? (the teacher asks the students about 

their understanding) 

Try the fourth, discuss it completely 

(the teacher asks students to discuss before answer and discuss the next 

number) 

What is the answer? 

S: Keisya does her homework at 8 o'clock  

(Some students answer) 

(Video recording of pre-service teacher’ guidance, December 2018, Author’s 

translation) 

 

T: If the morning included in A.M. What is about P.M? 

Beware, don't get me wrong. Yesterday, there was someone who wrote 14.00. 

Now, you understand. There is no 13.00 but using A.M and P.M. don't say it 

wrong. If I asked at 2 o’clock in the afternoon, what is the answer? 

S: 02.00 P.M. 

T: its call 14.00 in Indonesia time. And what is 1 o’clock in the morning? 

S: 01.00 A.M. 
 

(Video recording of pre-service teacher’ guidance, December 2018, Author’s 

translation) 

 

T: Open the worksheet page 41 and the textbook is on page 37. Okay, from 

what you learned in chapter 3, does anyone understand? What did you learn 

in the previous meeting? 

S: Time 

S: Hours 

T: Yeah ... any students have a board marker? 

S: Yes, sir. 

T: Hey, what did we learn yesterday? 

S: Ordinal Cardinal Number 

T: What else? 

S: that’s all, Sir. 

T: Do you completely understand about time? 

S: not yet, Sir. 
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T: Are you sure? What setengah jam in English? 

S: A half 

T: What about exactly in one hour? 

S: O 'clock 

T: what about seperempat in English? 

S: A Quarter 

T: how do we say it if it more than quarter? 

S: A quarter past 

T: How if it less than quarter? 

S: A quarter to 

T: you already understand, right? So, why did you fail in the previous test? 

S: it’s common problem, Sir. We are careless. 

S: have a lot of thought, Sir. 

T: What do we use to say from one to 30? 

S: Past 

T: and what about 31 to 60? 

S: to 

T: What do we use to say 41? 

S: to 

T: how about 31? 

S: to 

T: and 30? 

S: Past 

T: beware, don’t change it. And how about 50? 

S: to 

 

(Video recording of pre-service teacher’ guidance, December 2018, Author’s 

translation) 

 

T: Okay, repeat 

S: Sunday Monday Tuesday Wednesday Thursday Friday Saturday 

T: okay, what is the day after Saturday? (The teacher asks to check students' 

understanding) 

S: Wednesday 

S: would you like to speak slower, Sir? 

T: alright, be focus. 

S: Sunday Monday Tuesday Wednesday Thursday Friday Saturday 

T: what is the day before Wednesday? 

S: Tuesday 

(Video recording of pre-service teacher’ guidance, December 2018, Author’s 

translation) 
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Enclosure 4 Thematic Analyzed Data 

 

  The data was analyzed using thematic analysis. It was a method for 

identifying, analyzing, and reporting patterns (themes) within data (Braun & Clarke, 

2006). There are six stages of analysis:  

1. Familiarizing the data: The researcher transcribed the data from the interview. 

Then, it was read repeatedly in order to be familiar with the data thoroughly. 

Figure 3.1 Interview transcription translated from Indonesian Language 

I: the next question is about explaining. Well, surely there is explaining 

step, and how did Mr. X explain? 

 

P: is it the way how I explain? 

 

I: yes, of course. 

 

P: I explained according to the contents of the material. Sometimes I 

cannot motionless, I like stand up and not sit down, and it can make the 

students more engage to the lesson. Sometimes, when I speak too fast, the 

student asked me to re explain the material. The standard of my 

explanation is the textbooks, but I also confused whether it is student 

center or  teacher center. And then, because there is no projector, so I 

don't really use it at all times, sometime I used my phone or laptop to give 

video example and explain it. But usually, I only used whiteboard, black 

book, and visual aids such as picture to explain the video. So, that’s all 

the way I explain when I was teaching. 

 

 

2. Generating initial codes: The researcher marked the codes in the data which 

related to the purpose of the study by coloring them in order to ease analyzing 

the data in the next stages. 

Figure 3.2 The process of initiating general codes 
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T: If the morning included in A.M. 

What is about P.M? 

Beware, don't get me wrong. 

Yesterday, there was someone who 

wrote 14.00. Now, you understand. 

There is no 13.00 but using A.M and 

P.M. don't say it wrong. If I asked at 

2 o’clock in the afternoon, what is the 

answer? 

Reviewing previous material  

 

Delivering knowledge to students 

 

Examining students’ 

comprehension 

S: 02.00 P.M.  

T: its call 14.00 in Indonesia time. 

And what is 1 o’clock in the 

morning? 

Examining students’ 

comprehension 

S: 01.00 a.m  

 

3. Searching for themes: The researcher grouped the codes which possibly 

included in the same theme to make it easy to be analyzed. 

Figure 3.3 Grouping the codes 

Giving  Feedback  Explaining  

 Teacher’s assessment 

 Correcting student’s 

mistake 

 Teacher’s concern 

(fairness) 

2 

2 

1 

 Delivering knowledge to 

students 

 Teacher’s clarifying  

17 

4 

Giving hints  Modelling  

 Informing the aims and 

strategies of study 

 Informing next topic 

1 

 

1 

 Demonstrating a thing 

for modelling 

 Giving expression in 

pronunciation 

 

 

 

Instructing  Questioning  

 Commanding students to 

open exercise book 

 Asking the students to 

discuss task 

2 

 

1 

1 

3 

 Reviewing previous 

material 

 Cross-checking student’s 

comprehension 

15 

10 

 

10 

2 
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 Asking students to practice 

task 

 Asking a student to answer 

the question of task 

 

 

 Examining students’ 

comprehension 

 Questioning related to 

the material “time” 

 Questioning related to 

the material “day” 

 Questioning related to 

the material “calendar” 

 Encourage student’s 

curiosity 

 Giving students a chance 

to ask more 

 Questioning related to 

the material “tenses” 

 

16 

 

5 

 

1 

1 

 

3 

 

 

4. Reviewing the themes: The researcher was reviewed the themes repeatedly to 

ensure whether the themes were appropriate or not. If it wasn’t appropriate, I 

removed or replaced the themes. 

Figure 3.4 Reviewing the themes 

1. Explaining 2. Questioning 3. Instructing 

Facilitating the 

students with clear 

information related 

to the cognitive 

process 

Assisting the students 

based on the cognitive 

aspect 

Describing the 

students about doing 

the tasks 

 

5. Naming the themes: The themes were named as the representation of its 

following sub-themes and became the findings of this study. The process of 

naming the themes was based on the classification of scaffolding means or 

techniques proposed by Pol, Volman and Beishuizen (2010). Those techniques 
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are giving feedback, giving hints, instructing, explaining, modelling, and 

questioning. 

6. Producing the report: The researcher reported what obtained from this study 

in a way which can convince the reader of the benefit and validity of the 

analysis. 
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Enclosure 5 Lembar Penetapan Proyek Tugas Akhir S-1 
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Enclosure 6 Kartu Bimbingan
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Enclosure 7 Surat Keputusan 
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